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Introduction 

The field of career guidance is rather new and unexplored. The term career guidance itself 

only came into force in 2004 when it was approved by the European Union in cooperation with 

the OECD. Officially it was published for the first time in the Draft resolution of the Council 

and of the representatives of the Governments of the Member States meeting within the Council 

on Strengthening Policies, Systems and Practices in the field of Guidance throughout life in 

Europe (Council of the European Union, 2004). Before that a variety of terms such as career 

counselling, career information, vocational orientation, vocational information, etc. were used, 

none of which covered all the functions employed in the development of individual’s career.  

Within development of individual’s career, career guidance namely provides the individual both 

with counselling and information as well as guidance and orientation.  

Based on the results of research in the factors of work, Trstenjak (1979) states that at the 

beginning of the 20th century a special branch developed in the framework of psychology of 

work, namely professional orientation. Analyses of occupations and jobs began to be produced, 

research began in the process of career choice and with it career counselling. The basic issue 

professional guidance was engaged with at the time was how to adapt the individual to work. 

In post-industrial era this focus has been diverted to the compliance of individual’s value system 

with the mainstream culture and with organisational culture in concrete working environments 

(Savickas, 2008). Today’s social change has resulted in career guidance to become relevant in 

all periods of life. The term lifelong career guidance has been established.  As Muršak (2012) 

finds, recently the term career guidance understood as a lifelong process has increasingly been 

established.   

In the context of lifelong learning, guidance refers to a series of activities that allow citizens 

in all age periods and at any point in their lives to identify their abilities, competences, and 

interests for making decisions in the area of education, training, and selection of occupation. 

Besides, it allows them leading their life-paths in learning, work, and in other areas in which 

they learn and/or use these competences and abilities (Kohont et al., 2011, p. 5). 

We find that lifelong career guidance is a concept that includes various activities at 

different stages of life and enables recognition of skills, competences, interests, and abilities for 

making decisions in the field of employment, education and training, and the choice of 

occupation. This enables us to guide our life paths in such a way that we are aware of these 

skills, competences, interests, and abilities and that we are able to use them. In postmodern 

society the paradigm of employability has namely been coming to the fore instead of the 



paradigm of employment, which was valid for industrial society. The paradigm of employment, 

in turn, highlights the area of skills of planning and guiding the career, which are the key areas 

of lifelong career guidance. In this, career counsellors at all levels of education play an 

important role (Krmac & Lepičnik Vodopivec, 2018). 

Career counsellors at universities meet a large number of students. Each of them turns to 

the career centre for different kinds of assistance. Some need information about the possibilities 

of selecting the study programme that will be the most appropriate for them, others again are 

thinking more about the future, wishing to obtain as many competences as possible during their 

studies that will render them more easily employable and more visible in labour market. Some 

of them only encounter the career centre at the end of the studies, when they need assistance in 

looking for employment. In all the above cases the task of the career counsellor is invariably to 

guide the counselee, i.e. the student toward the desired goal, i.e. to provide orientation. In 

performing her or his job the counsellor constantly strives toward finding the best resources of 

the individual with the purpose of further development and exploiting the potential of the 

counselee.  

As already mentioned, every individual has their own problems, obstacles and wishes when 

they turn to the career centre for help. In most of the cases students seek help when they find 

themselves at a crossroads and do not know which way to take. In such cases not just the choice 

of a study programme or finding a job is the problem—in most cases it is about a cluster of 

internal and external obstacles. This exactly is why it is important, as also Jung (2002) says, it 

is important to treat the person as a whole, because every individual is unique.   

 

Students with special needs – terminological and content definition 

Lebarič, Kobal-Grum, and Kolenc (2006) state in European Union inclusion of persons 

with special needs is understood as the process in which every person with special needs has 

possibilities for the most favourable development and progress. The authors find, further, that 

education policy of the EU is mainly inclusively oriented, although the pertaining legislation is 

different in different member states.  

In Slovenia, with the last reform of the education system thorough changes were also made 

to the system of educating children with special needs. The universal designation “children with 

special needs” was adopted. With it all those included in education are covered who need 

adaptations or/and assistance. This covers approximately 20-25% of the population (Zakon o 

osnovni šoli, 2006). 

The decision was taken the category of children with special needs includes: children with 

disorders in mental development, blind and partially sighted children or children with 

impairments to visual function, deaf and hard of hearing children, children with speech and 

language disorders, children with physical disabilities, children with a long-term illness, 

children with deficits in specific fields of learning, children with emotional and behavioural 

problems, children with autistic disorders, and children with multiple disorders (Vovk-Ornik, 

2015). 

The law requires adequate conditions must be assured for the education of children with 

special needs. The law stipulates the children with special needs who are educated in 

(mainstream) education programmes implemented in adapted ways and with additional 



professional assistance, in adapted education programmes or in special education programmes 

are entitled to individualised education programmes (Zakon o osnovni šoli, 2006).  

Once the term child/student with special needs had been established at the level of basic 

and secondary schools it was also established in higher education. In addition to the 

abovementioned, the term also subsumes athletes, artists, parenting students, and socially 

disadvantaged students. In Slovenia the status of students with special needs is regulated at the 

university level. So the status of a student with special needs can be obtained based on 

submission of adequate evidence (Društvo študentov invalidov Slovenije). 

In the following, adaptations and the procedure of obtaining the status are presented 

separately for each of the participating universities. The comparison includes University of 

Primorska (Pravilnik o študentih s posebnimi potrebami na Univerzi na Primorskem, 2008), 

University of Maribor (Pravilnik o študentih s posebnim statusom na Univerzi v Mariboru, 

2010), and University of Ljubljana (Pravilnik o študentih s posebnimi potrebami, 2014; Kert, 

2011). At all the three universities the student must submit application in the office of student 

affairs. The application must contain evidence from which it is evident the student is a person 

with special needs. Students are advised to submit the expert opinion issued by the competent 

commission for guidance procedures of children with special needs, a decision of the ZPIZ (the 

Pension and Disability Insurance Institute of Slovenia), or a decision of the local centre for 

social welfare. University of Primorska and University of Maribor also suggest expert opinion 

of the commission for categorisation of children and adolescents, and University of Primorska 

additionally an attestation issued by a medical specialist. University of Ljubljana suggests 

annexed to the application should also be student’s statement of his or her special needs and the 

adaptations required in the course of study. At the University of Ljubljana and at the University 

of Maribor the decision is taken by the commission at the faculty, and at University of 

Primorska by the commission of the University Senate competent for making decisions on 

student affairs in cooperation with an expert.  

By obtaining the status of a student with special needs the student is entitled to certain 

adaptations in the course of the study. Based on the comparison among the rules submitted by 

the three universities (Pravilnik o študentih s posebnimi potrebami na Univerzi na Primorskem, 

2008; Pravilnik o študentih s posebnim statusom na Univerzi v Mariboru, 2010; Pravilnik o 

študentih s posebnimi potrebami, 2014) we conclude between one university and another the 

adaptations are very similar. They mainly show in additional time for written exams, options to 

take oral exam, granting the use of adequate technical devices, adaptation of space and 

equipment, taking exams outside regular schedules, study materials handed in in advance, etc. 

Other adjustments of rules are also available to them such as longer borrowing time in libraries, 

lower required attendance in study activities due to justified reasons, the right to tape tutorials 

and lectures, and the option to extend the student status by a year. 

As previously mentioned, also other students are entitled to a special status such as top 

athletes and artists. Difficulties and problems students are confronted with in the course of 

studies are thus very diverse. This exactly is why adaptations and adjustments are defined 

individually and are not the same for everyone.    

 

Career centres and other assistance to students with special needs 



For adequate support to students and to the planning of their career paths, various models 

of performing career guidance were developed over the past few years in higher education area. 

The most frequent model takes the form of a counselling service called career centres (Ažan 

and Rupar, 2015). 

At all the three abovementioned universities career centres operate that were initially 

founded to provide students assistance in finding employment and in the formation of their 

career paths. The services provided by the career centres are cost-free for students, because they 

are funded by the European Union. The career centres have for the third time had the 

opportunity to apply to the public call that by granting funds allows career centres quality 

provision of services for students. 

The first public call that was in operation from 2010 to 2013 (Javni razpis za sofinanciranje 

razvoja in izvajanja dejavnosti kariernih centrov v visokem šolstvu, 2010) was based primarily 

on establishing career centres at universities. The first public call already specifically 

highlighted the importance of including students with special needs. The emphasis on the 

inclusion of students with special needs was especially visible in two activities, namely 

organisation of events (workshops, round tables, seminars, lectures) that are based on raising 

the awareness of students about the importance of planning career and of lifelong learning for 

the acquisition of additional competences and of practical knowledge to efficiently enter labour 

market as well as organisation of events (presentation of businesses at the faculty and visits 

directly to future working environments of graduates) that allow liaisons of students with 

potential employers and acquisition of additional competences and practical knowledge for 

transition to labour market. The public call further highlights the guarantee about the inclusion 

of students with special needs, gender equality, and—in compliance with the legislation that 

covers the area of providing equal opportunities—prevention of any kind of discrimination.  

The second call primarily emphasised contacts with employers and with reference to 

activities it, the same as the first one, highlights the emphasis on including students with special 

needs in performing activities of career guidance for students (Javni razpis za sofinanciranje 

nadaljnjega razvoja in izvajanja dejavnosti kariernih centrov v visokem šolstvu v letih 2013 – 

2015, 2013).  

Currently, the last, the third public call is in operation that was designed for the services 

that had been carried out through the first two public calls to strengthen and really start living 

in the study environment. Emphasis is especially on the exchange of experience and of 

examples of good practice that will especially contribute to enhancing the operation and 

strengthening the role of career centres at universities (Javni razpis za sofinanciranje nadgradnje 

dejavnosti kariernih centrov v visokem šolstvu v letih 2015-2020, 2016), which is also one of 

the reasons for carrying out our research. The premises of our research are based namely on 

looking for and on obtaining examples of good practice and on investigating the general 

functioning of career centres at universities, which differ regarding their structure, size, and the 

time of founding.  

Concerning the abovementioned public calls career centres mainly provide all students 

with:  

 identification of their own potentials, career interests, and active career planning; 

 access to information about opportunities for employment, visits to working 

environments; 



 presentation of successful alumni and of career paths of known, influential persons; 

 counselling and workshops for good presentation to employers; 

 acquiring information on opportunities for study exchange, practice, project work; 

 establishing contacts and liaisons with potential employers, etc. (Ažman and Rupar, 

2015). 

Career centres thus provide students assistance during their studies, which also refers to the 

choice or change of study courses, or at the end of study as support in establishing contact with 

employers and in finding the first job. In career centres support is also available to prospective 

students primarily as help in deciding on enrolment and on the selection of a study programme. 

As it was also highlighted in the public calls, assistance in looking for employment and in 

the course of study must especially be offered to students with special needs, as for them finding 

a job is the more difficult. In the following we provide the definition of a student with special 

needs as one belonging to the category of a child with special needs, i.e.: students with partial 

or total loss of sight (partially sighted and blind students, students with partial or total loss of 

hearing (hard of hearing and deaf students), students with speech or linguistic disorders or 

disorders in communication, students with physical impairments, students with long-term or 

chronic illnesses, students with deficits in individual areas of learning, students with problems 

in the area of mental health, students with difficulties in social integration, students with 

disorders of the autistic spectre (Študenti s posebnimi potrebami).                                                                                                          

The basic principle underlying the functioning of all the three universities is persons with 

special needs must be assured equal rights and possibilities as other students to find and also 

keep employment according to their abilities (Osebe s posebnimi potrebami). Students are thus 

mainly offered individual career counselling, support in selecting the study programme, support 

in the introduction to the study process, assistance in preparing the career plan, cost-free 

workshops for the attainment of additional knowledge and skills, visits to future working 

environments, introduction to employers, assistance at transition into employment (preparation 

of a written presentation, introductory address, the CV, and instances of innovative introduction 

to employers) (Študenti s posebnimi potrebami).    

In the framework of career counselling and assistance to students the career centre of the 

University of Primorska primarily highlights the formation of an integrated competence 

portfolio, which is a completely individualised activity or service of the centre. Based on the 

formation of the said portfolio every student finds about themselves what over the past years 

they have already achieved and what else would perhaps be reasonable to attain, to develop 

more, and what competences that will help them in finding a job to upgrade. The competence 

portfolio thus usually contains records and descriptions of projects, training programmes, 

experience at work, education level attained, and prototypes or products of the student. The 

portfolio allows constant changing and complementing. This individual service is very 

welcome for students with special needs, as it has a motivating effect on the person (Palčič, 

2011). 

The significance of personal motivation is also highlighted by the career centre of the 

University of Maribor (Osebe s posebnimi potrebami) that on its website puts slightly more 

emphasis on the role of the career centre for the work with students with special needs. Beside 

training and personal motivation the centre points out finding employment for students with 



special needs is more specific, more difficult, requiring additional activities. Therefore, in 

counselling these students care is particularly taken of the following: 

 the creation of work conditions that correspond to the health conditions of the student 

with special needs; 

 increased concern for facilitating their work;    

 a system that provides for material motivation of persons with special needs to get 

prepared for employment, support to self-employment and to interest for finding a job; 

 assistance in the form of employment under special conditions for those that are unable 

to find a job in the open labour market. 

It can be noticed in the websites of all the three universities the strongest support to students 

with special needs comes from teachers and student-tutors (Vodeb, 2015; Tutorstvo za študente 

s posebnimi potrebami; Tutorstvo). Developing the career path and competences in education 

is thus primarily the role of the tutor. The role of the career centres themselves becomes a little 

more prominent toward the end of studies, when the student starts looking for a job. Students 

with special needs obtain a lot of information and assistance also offered by career centres 

already from the tutor.  

We have noticed universities especially offer tutors for students with special needs. To this 

topic training programmes have also been offered. The task of the tutor is primarily to prepare 

and to monitor the execution of an individualised programme of assistance to the student with 

special needs, to liaison with holders of courses and to provide advice to professors and to 

students with special needs in the performing of special adaptation of the study programme, 

and to suggest improvement of study conditions for students with special needs (Vodeb, 2015). 

From the website of the University of Ljubljana (Tutorstvo za študente s posebnimi 

potrebami) we have obtained a little more information on what a student-tutor for students with 

special needs should be like. Primarily highlighted is individual counselling, drawing attention 

to various forms of learning, what is more and what less relevant, to what students should 

particularly pay attention with individual courses and teachers, what literature is the most 

appropriate, etc. Together with the student with special needs they try ways of studying and of 

acquiring information. They present to the student all media for acquiring information and 

encourage her or him in finding the most suitable way, provide advice in the selection of 

professional practice (in cooperation with teacher-tutors or career counsellors). They also direct 

students to other forms of assistance offered by the faculty and encourage them to take part in 

other activities of the particular member of the university.   

Let us also point out a booklet has been produced entitled Moja kariera [My Career] 

(Ažman and Lovšin, 2014) intended for literally all age groups. Based on the differences in the 

significance and contents of career guidance the following categories or age groups have been 

identified: child, basic school pupil, secondary school pupil, adolescent (15 to 19 years old 

adolescents not included in formal education), student, and adult. Each individual category also 

includes the subdivision of persons with special needs. Within the booklet each individual can 

obtain useful information and recommendations where and to whom to turn in the search and 

in shaping the career path. We would particularly like to point out the category of higher 

education students also includes a special section for professors, where attention has especially 

been drawn to the importance of professors in shaping the career paths of students, which 

indicates the knowledge of professors about career guidance is crucial. Professors are the ones 



who have the most intense contacts with students and they are in the position to best transmit 

to them the significance of the operation of career centres and of the activities they can use if 

they visit the career centre and take part in career counselling. It is thus not just the task of the 

professor-tutor to inform students about the possibilities of planning the career path, but the job 

of every professor. 

In the following we present, based on the obtained information about providing assistance 

to students with special needs by both the career centre and through tutorship system at 

university, the results of a qualitative study with which we wished to determine what career 

centres in fact offer to students with special needs and in what ways they collaborate with other 

services in searching the best career paths for them. 

 

About the study 

In today’s time it has become increasingly difficult to gain employment. Besides, the time 

to get a job primarily depends on the field of concluded studies and on the degree of 

unemployment in the particular country. Persons with special needs face even more difficulties 

and obstacles looking for employment and in consequence also more limited choices. This is 

why we have been particularly interested in how career counsellors provide assistance to higher 

education students and other persons with special needs and to what degree differences—if any 

at all—can be noticed in counselling.  

Our intention was by investigating the functioning of various career centres to examine any 

special features in the operation of career centres with the purpose of detecting examples of 

good practice and of enhancing the services for persons with special needs. 

Thus we set ourselves the following research question:  

 In what ways and to what degree special features of services for persons 

with special needs are manifested among the career centres in which interviews have 

been conducted? 

 

Participants in the research 

To obtain the data five career counsellors have been interviewed who are employed at five 

universities. 

Interviewee 1 comes from a career centre in Slovenia. At the university in the framework 

of which the career centre operates about 5 500 students are enrolled. The university was 

founded in 2003. Two persons are employed in the career centre. 

Interviewee 2 comes from a career centre in Austria. At the university in the framework of 

which the career centre operates about 400 students are enrolled. The university was founded 

in 2007. Two persons are employed in the career centre. 

Interviewee 3 comes from a career centre in Austria. At the university in the framework of 

which the career centre operates about 12 000 students are enrolled. The university was founded 

in 1872. Five persons are employed in the career centre. 

Interviewee 4 comes from a career centre in Austria. At the university in the framework of 

which the career centre operates about 23 600 students are enrolled. The university was founded 

in 1898. In the career centre fifteen persons are employed full-time and five other persons part-

time.  



Interviewee 5 comes from a career centre in Austria. At the university in the framework of 

which the career centre operates about 92 000 students are enrolled. The university was founded 

in 1365. Eight persons are employed in the career centre. 

 

Techniques and procedure of gathering data 

The data were obtained based on a half-structured interview. The career centres were 

contacted via e-mail to agree a visit to the university, where afterward the interview was carried 

out. Based on the visit elements of observation—mainly the ways in which the environment, 

the technology, and the institution are adapted to the needs of persons with special needs—were 

also included in the research.  

 

Methods of data processing 

First the obtained data were coded; thus the codes, the concepts, and the categories were 

obtained. The obtained data were subsequently also processed descriptively. Our interpretation 

of the results is based on the obtained category Special features of services for persons with 

special needs among university career centres. From the derived category three concepts were 

obtained that in the following appear as the titles of chapters.  

 

Education and employment 

All the five career counsellors believe all students must the career counsellors reflect the 

fact that for the employment of persons with special be provided equal opportunities for 

employment. Among the career centres the views of needs some career centres engage external 

services specialised in finding jobs for persons with special needs.  

Interviewee 1 does thus not mention an external service for employment, as so far they 

have only had a few cases of experience with persons with special needs, being themselves able 

to provide assistance in finding employment or internship. Besides, the interviewee pointed out 

each individual is unique, each has different desires, so the approach to each student is always 

different. 

Also interviewee 4 mentions each person’s different wishes and each individual as a unique 

person, underlining that the career centre also assists persons with special needs in finding 

employment on their own, however, engaging an external service specialised in this in case they 

feel that they lack the necessary competences.  

In the same way as interviewee 4, also interviewee 2 cooperates with external services, 

pointing out, however, to date there have not been many cases where external service was not 

needed, the career centre being able to provide the assistance on their own.  What only matters 

to them is that persons with special needs visit the career centre even before enrolling into the 

study programme. The university is namely a private institution with few students; establishing 

personal and individual approach to every single student and designing a plan for each of them 

thus matters to them very much, provided the student wishes so. 

Interviewee 5 has revealed to us for persons with special needs there are a lot of services 

they can offer such as workshops and seminars as well as employment and internship. Beside 

this he pointed out they do not need external services, as within the career centre a person is 

employed exclusively for working with persons with special needs.  



Finally, the view of interviewee 3 remains, who—differently than the others—quite clearly 

underlines the view that in looking for employment persons with special needs should rather be 

assisted by external services, because only this will yield the best results, since they are 

specifically specialised for this kind of services.  The interviewee also adds in the course of 

years attempts have been made to establish links between businesses and students with special 

needs with the assistance of members of the very well functioning alumni club. She admits after 

a few years the idea was abandoned. Her explanation is: “In this way we currently cooperate 

with three to four enterprises by contacting them and sending them our student who needs 

assistance in finding a job. Personally, I believe this is a very good thing, because the persons 

who work in the companies are specifically specialised for this, and they will be able to assist 

persons with special needs much better and much more efficiently than we, who are not 

qualified for this kind of work.” 

 

Adaptations 

Speaking with career counsellors it has been noticed adaptation is mainly manifested in the 

accessibility of the career centre and in the adaptation of the university or its faculties. All of 

them namely believe and emphasise they tend to adapt individually to all students. In the case 

of persons with special needs adaptations are of course more extensive or perhaps more visible.  

With regard to adaptations for persons with special needs interviewee 1 has primarily 

highlighted the wish and the intention to set up an online portal through which all students 

will—regardless of where they are—have access to data about vacancies, workshops, seminars, 

and opportunities for internship. This will be of great support to physically impaired students. 

In addition to this they intend to adapt the website for visually impaired students so there are 

no lateral advertisement inscriptions and they also intend to use larger and more appropriate 

fonts. She has also revealed they are prepared to carry out counselling at the faculty in case a 

student cannot visit the career centre.  

Interviewee 4 underlines with the new campus not just the career centre, but the whole 

study environment has been adapted for persons with special needs, which during our visit we 

were also able to see in person. The whole campus is impressive and really perfectly adapted. 

Concerning the topic she also declares that depending on the problem they can always provide 

additional assistance in case students wish any other support.  

The career centre of interviewee 2 is located on the ground floor and thus accessible to 

everyone. The interviewee nevertheless feels certain deficiencies, so he told us: “At our 

university we have nevertheless started a programme of managing diversity with the intention 

to perform the tasks in this part of our field in a more professional way.”  

Interviewees 3 and 5 have certain difficulties concerning access to the career centre and the 

faculties. At both universities the study process namely takes place in older buildings without 

elevators, because of which access for physically impaired persons is limited or impossible. 

The career centre and the alumni centre of interviewee 3 are namely located on the second floor. 

Both interviewees have highlighted the problem hoping a solution resulting in the improved 

accessibility can be found.   



All the career centres, except the Slovenian one, have already established an online portal, 

at which students can—from home or from anywhere else—see whether new vacancies, 

opportunities for internship, workshops, etc. are available.  

In the following see also the discussion of the obtained concept counselling. 

 

Counselling 

Interviewee 1 has highlighted students with a special status such as artists or athletes should 

not be forgotten. She emphasises in the framework of counselling assistance can also be 

provided to acquire the status and information provided about the formal aspects concerning 

the status. She told us persons with special needs are usually assigned a tutor of their own, and 

usually the tutor deals with similar contents as provided by the career centre. They are by all 

means pleased with every visit of a tutor and student in the career centre. 

Interviewee 4 has told us about the counselling services that a majority of them are payable. 

She highlights as a curiosity that over the years it has proved demand is the greatest for the 

services that are payable and their outcomes are the best. Therefore the approach is totally 

individualised and extremely elaborated, which means there is no difference as for who is 

counselled, as everyone must be counselled in a specific way, depending on their needs.   

Also interviewee 2 has highlighted the same, but nevertheless believes the system of 

dealing with persons with special needs will eventually have to be better optimised. 

Interviewee 3 has highlighted counselling is the same as with any other person, as at the 

moment she feels the problems are more difficult or that they exceed her knowledge, she 

contacts one of the four enterprises with whom she cooperates, and from this point on the 

counselling is provided by the external service. As highlighted by the interviewee, usually not 

just employment is the challenge; it is about integrated problem solving, which also includes 

solving personal problems. 

Completely in contrast with this, interviewee 5 has told us providing counselling for 

persons with special needs has perfectly been taken care of, as in addition to career counselling, 

the person who is exclusively responsible for providing counselling to persons with special 

needs also provides personal or psychological counselling. 

As can be seen from the above, most interviewees have repeatedly pointed out there is no 

such thing as unified counselling, because every individual is unique, so in principle they see 

no differences in the system of treatment. Usually they perform different, both psychological 

and professional tests with everyone and provide assistance in the formation of the competence 

portfolio and in finding a job.   

In conclusion we present the thematic network that includes all the relevant elements that 

have been highlighted by the interviewees.  



   

 
Figure 1: Thematic network of special features of services for persons with special needs 

among university career centres.  

 

Final conclusions 

With the performed interviews examples of good practice have been obtained any career 

centre can introduce into their functioning. The performed interviews have revealed the 

differences in their operation. In any case, the views of all the interviewed career counsellors 

were generally the same. Although only one interview has been performed in a career centre in 

Slovenia, it has been noticed there are obvious differences between Austria and Slovenia.  The 

differences have shown mainly in the fact that the career centre in Slovenia has not set up its 

online portal, which would allow persons with special needs decisively easier access to 

information, while all the centres in Austria have online portals. In the Slovenian centre, 

however, plenty of ideas can be felt and strong desire for improvement, which is absolutely 

positive and promising, although, being the youngest of the interviewed career centres, the 

Slovenian career centre, understandably, still has a lot of services to develop.    

Based on the conversation with the interviewees we have found students in Austria use the 

services of the career centres much more than students in Slovenia. Very often they opt for 

payable services that are mainly offered by the career centre in which interviewee 4 is 

employed. A reason why students also opt for payable services might also be that career centres 

in Austria really have job vacancies to offer. Also employers themselves are interested in being 
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part of a career centre so they can be the first to offer jobs to the most successful students. They 

also pay the use of this service. In Slovenia such interest of employers has not been developed. 

We hope it will increase in the future, as the interest of employers to a large extent depends on 

unemployment rate in the country and on its economy and in Slovenia unemployment rate is 

usually higher than in Austria. 

Regarding cooperation and care for persons with special needs we can say the situation 

varies among universities. There is thus no unified system. Some universities take care of 

everything by themselves and employ qualified personnel specifically for this purpose such as 

in the case of the career centre of interviewee 5. On the other hand the career centre of 

interviewee 3 outsources the work with persons with special need to external enterprises that 

are specialised and qualified for the work with this population. The career centre of interviewee 

4 assists students to the point they know it doesn’t exceed their competences and efficiency. 

We could say about the career centre in Slovenia the student acquires the contribution of 

external services via the tutor.  Persons with special needs are assigned a special tutor, who 

continuously takes care of them, guides them, and also provides them information in the course 

of the study programme itself, about employment, opportunities for training, etc.  

In general we can say students with special needs are well taken care of.  We have perceived 

from the interviewees to this topic they still have plenty of ideas they intend to develop and 

adapt the services and the study environment to the necessities of persons with special needs as 

much as possible. 
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Abstract 

Career guidance is crucial for students and for those who are entering a new working 

environment or those who wish to change their life goals. The need has become the more 

pressing in recent years since workforce began to be increasingly influenced by technological 

change, global competition, high unemployment rates, and economic change. In the current 

circumstances finding employment has become even a more difficult challenge for persons with 

special needs. The paper thus presents the ways in which career counsellors work with students 

with special needs. The data have been obtained based on interviews performed in five different 

university career centres in Slovenia and in Austria. The opinions expressed by the five 

interviewees reflect—in principle—the same views of all the interviewed career counsellors; 

the execution and the organisation of work in the five centres differ, however. Most career 

centres cooperate with external services that are specifically specialised for counselling and 

employment of persons with special needs. The only exceptions are the Slovenian career centre, 

which to date has not needed support of external services for counselling, and a career centre 

in Austria, where a person is employed exclusively for the work with persons with special 

needs. Access to two career centres located on higher floors is limited or impossible for 

physically impaired persons, because it is not adapted to their needs. All career counsellors 

share the view there is no unified way of dealing with students, as counselling needs to be 

provided to everyone in a unique way. 

Key words: students with special needs, university career centres, interviews, 

employment, counselling 

 


